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Welcome to the Cambridgeshire Scheme 
of Work for Physical Education, which has 
been produced to support the planning 
and delivery of National Curriculum 
Physical Education from 2014 onwards.  
The scheme provides a range of activity-
based units of work that are progressive 
from Key Stage One upwards: fundamental 
movement skill units for Key Stage One, 
progressing into generic activity areas in 
Key Stage Two and then specific activity 
focus in higher Key Stage Two, which 
complements the National Curriculum Key 
Stage One and Key Stage Two National 
Curriculum programmes of study for 
Physical Education.
Physical Education is a unique subject in 
that it is about learning in the physical and 
developing the physical competence to 
enjoy the technical aspects and challenges 
of the chosen physical activity.  Primary 
school teachers, teaching assistants 
and other para-professionals have a 
unique role to play in this development, 
taking very young children on a journey 
to develop their basic physical abilities 
such as running, throwing, jumping, 
striking and catching as well as their joy 
of free movement and expression.  The 
notion of ‘learning to move; moving to 
learn’ underpins a high-quality Physical 
Education curriculum and is where 
this resource aims to support staff to 
deliver consistently high quality Physical 
Education lessons.

The London 2012 Olympics and 
Paralympics sparked more interest and 
enthusiasm from pupils, staff, parents and 
Government.  This, combined with new 
funding for Primary Schools, means that 
all schools can provide an inspirational 
Physical Education experience for all 
pupils, a fitting legacy to 2012 and one way 
to develop a generation of more physically 
engaged, active and competent young 
people.  Thus ‘learning to move; moving to 
learn’ becomes ‘moving for life’.
This Scheme of Work has been a 
collaboration across Cambridgeshire, 
using the best local expertise from 
teachers, many staff in the School Sport 
Partnerships, the Cambridgeshire County 
Council PE Adviser and Associate 
Advisers.  The Scheme contains many 
new, specially developed units of work, 
locally developed units that are now 
available to all, and enhanced well-known 
favourites.  The School Sport Partnerships 
are represented by their group logo, 
‘Cambridgeshire Sport and Education 
Partnership’.
Without the support and willingness 
to share ideas and resources from all 
those involved, the development of this 
Scheme would not have been possible.  
I am indebted to their generosity of 
time and spirit, for which I thank them 
wholeheartedly.

Introduction

Sue Ager  I  Di Baker  I  Lesley Birch  I  Peter Brennan  I  Ali Cope  I  Nikki Linsdell  I  Claire McDonnell
Carol Gronow  Cambridgeshire Adviser for PE and Sport
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Part One of the Scheme contains units of 
work that are most suitable to be taught 
in the autumn and spring terms, although 
they could be delivered at other times of 
the year.

This part of the Scheme contains more units 
of work for Dance and Gymnastics and 
units that are most suitable to be taught 
in the spring and summer terms, although 
they could be delivered at other times of the 
year.  My thanks to Stephen Brown  
for his contribution to  
this section.

Dance, Games 
and Gymnastics –
Part One

Curriculum Guidance
As the 2014 National Curriculum for 
Physical Education does not state specific 
areas of activity for teaching, it is up to 
each school to determine the context 
(activity) through which pupils will develop 
their competence, knowledge, skills and 
understanding.  The activity areas in this 
scheme are designed to support Physical 
Education delivery in the vast majority of 
primary schools and are the most popular 
activities designed with schools resources, 
equipment and facilities in mind, which 
also complement the Schools Games 
competition system.  Please see the 
Competition Framework for more details. 
Each area of activity has a brief explanation 
about the aims and outcomes of that 
activity, brief detail about the key 
competencies to be achieved and a 
summary of the units provided.
The Scheme of Work is flexible so that 
units can be taught in different year 
groups, where stated, whilst still ensuring 
progression.  This is to ensure that the 
scheme has the widest use, for a wide range 
of schools with pupils of varying needs.  
The exception to this is the Gymnastics 
units, which are planned to ensure a clear 
progression, often throughout and by year 
group, but also accounting for a ‘stage not 
age’ approach where key competencies are 
reinforced.  The Games related part of the 
Scheme contains fundamental movement 
skill units for Key Stage One, progressing 
into generic activity areas in Key Stage Two 
and then has a specific activity focus in 
higher Key Stage Two, which complements 
the National Curriculum Key Stage One and 
Key Stage Two programmes of study for 
Physical Education

Therefore planning is key.  Planning over the 
Key Stage and between stages is crucial 
for each child’s progression in Physical 
Education.  As such, a clear curriculum 
map that provides a broad and balanced 
curriculum which is supported by the extra-
curricular programme is vital.

Curriculum Planning
When mapping the curriculum for Physical 
Education, answers to the following 
questions can help determine how each 
school should proceed:

§	Is there an appropriate mix of breadth of 
activities and balance between games, 
team or otherwise, individual such 
as gymnastics and athletic activities, 
aquatic provision (statutory during KS2), 
competitive activities, team building and 
collaborative activities?

§	What key knowledge and competencies 
do pupils enter Key Stage One with?  
What are the strengths and what 
is missing?  Is there a fundamental 
movement skills unit(s) in Key Stage One?

§	Is swimming taught during Key Stage 
Two and in a way that pupils are likely 
to meet or exceed the end of Key Stage 
requirements?

§	Are outdoor and adventurous activities 
taught during Key Stage Two, and in a way 
that contributes to the purpose of study 
for Physical Education as laid down in the 
National Curriculum documentation?

§	Do pupils experience two different activity 
areas of Physical Education in one week 
or are they concentrating on accelerating 
learning in one area for a block of time?

Athletics,  
Dance, Games, 
Gymnastics, 
Outdoor and 
Adventurous 
activities and 
Swimming –
Part Two

“In PE it is lots of 
fun. We get to do 
lots of different 
activities and learn 
new skills.”
             Amy Year 3

Cambridgeshire Scheme of Work for Physical Education
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§	Are Physical Education length of units 
determined by half-term dates, which 
can vary the length of a half-term and 
thus unit length considerably?

§	Does the map take account of times 
when there may be disruption to the 
Physical Education programme?  (i.e. 
school trips, residential visits or the 
hall being busy/out of use for school 
productions/activities)

Allocation of Time
The allocation of time for each unit of 
work is only a general guide and will vary 
depending on the lesson length, teaching 
styles utilised and how the pupils respond 
and progress through the material/content.  
When teaching mixed-age classes, the 
teacher will have to make decisions about 
the physical demands, pupils’ skill levels, 
understanding and the appropriateness of 
the activities suggested.  This is especially 
so when delivering units in Reception and 
Key Stage One where pupils will have 
varying ranges of physical development 
and therefore competence to succeed in 
the activities set.

How to Use 
the Resource
Unit Layout
Each unit has an overview page that 
summarises the objectives, key concepts, 
resources required, links to other topics, the 
core task and a lesson-by-lesson outline.
Learning Outcomes are designed to 
progressively meet the expectations of the 
Core Task for that unit of work.
Resources indicate the equipment/
apparatus required to enable pupils to 
successfully participate in the suggested 
activities.
Learning Objectives identify the learning 
outcomes for the specific unit of work 
and are related specifically to the National 
Curriculum programmes of study.  They 
explain what should be taught and what 
pupils should be able to do, know or 
understand by the end of the lesson(s).
Core Tasks are the key competencies that 
pupils will work towards to achieve progress 
in Physical Education.  Whilst not explicit 
in the current National Curriculum orders, 
core tasks are an effective tool in ensuring 
that the curriculum is planned for progress 
and that pupils are learning and achieving at 
the correct rate.  It would be expected that 
most pupils will achieve the core task by the 
end of a unit of work. 
Learning Activities provide a range of 
suitable tasks which are specifically related 
to the learning objectives.  This is not an 
exhaustive list of activities and teachers 
can select alternative and additional tasks 
from their own repertoire to support each 
unit of work, as long as they relate to the 

learning objectives.  The teaching/learning 
activities provide the opportunity for pupils 
to experience and achieve the learning 
objectives as well as create appropriate 
assessment opportunities for the teacher.
Expectations identify the key learning 
aspects on which teachers will make 
judgements about pupils’ progress and 
achievement and relate to the Core Task.  
Many of the assessment opportunities 
relate directly to the unit expectations, 
expressed as ‘below, met, above’ outcomes 
of the unit of work, which are stated as the 
assessment focus.
Teaching points are listed, when 
appropriate, opposite the learning activity 
and are a guide to how to ensure pupils’ 
performance and development is of a high 
quality.  The teaching points also suggest 
instructions for the pupils.  Further support 
for teachers is available in the relevant 
appendix.
Safety considerations are listed as a 
generic guide, but all schools should assess 
the activities and the space they take place 
in, specific to their circumstances. 
Differentiation activities.  As all pupils 
are different and at different stages in 
their learning, each lesson plan has some 
suggestions of ways to support pupils to 
refine their performance and challenge 
the more able to excel.  This is not an 
exhaustive list and teachers will select 
alternative tasks from their own repertoire 
as well as utilising the STEP (Space, 
Task, Equipment, People) principles 
for differentiation or the Principles of 
Progression in Gymnastics.  After each unit 
overview there is a simple guide to STEP 
for that particular unit which teachers can 
use for both their planning and also during 
a lesson to help pupils progress in their 

learning.  Learning activities can also be 
carried over or accelerated as seen fit by 
the class teacher.  This approach supports 
the Assessment for Learning (AfL)  
process of providing meaningful feedback 
to pupils.  The appendices also contain 
assessment grids.
Key Vocabulary are the words that the 
teacher is likely to use and reinforce 
consistently throughout the unit of work, 
and also that pupils can demonstrate 
physically.  

Other Resources  
and Appendices
The most relevant support is to be found 
in the appendices immediately after the 
units of work.  Further resources are to be 
found in the Introduction to the Scheme 
booklet and also on the cd-rom.  The cd-
rom contains all the multi skills festivals 
resources. 

Cambridgeshire Scheme of Work for Physical Education
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Fun Gym Shapes 
Lesson 1
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u 

ca
n 

al
l t

he
 

w
ay

 d
ow

n 
to

 th
e 

en
d 

of
 y

ou
r 

fin
ge

rti
ps

.

Ar
e 

pu
pi

ls 
sp

ac
ed

 
sa

fe
ly 

w
ith

in
 th

e 
ha

ll 
sp

ac
e?

Ar
e 

th
e 

be
an

ba
gs

 
ke

pt
 ti

dy
 b

et
w

ee
n 

ac
tiv

iti
es

?
D

iff
er

en
tia

tio
n 

ac
tiv

iti
es

:
Le

ss
 a

bl
e 

Ke
ep

 th
e 

ar
m

s 
by

 
yo

ur
 s

id
es

 w
he

n 
pe

rfo
rm

in
g 

th
e 

st
an

di
ng

 s
tra

ig
ht

 
sh

ap
e 

ac
tiv

iti
es

.
Ai

m
 to

 re
pe

at
 2

 
st

ra
ig

ht
 s

ha
pe

s.
 

§	
�In

tro
du

ce
 a

nd
 d

em
on

st
ra

te
 th

e 
fir

st
 fu

n 
gy

m
 s

ha
pe

 - 
th

e 
st

an
di

ng
 s

tra
ig

ht
 s

ha
pe

. 
Pu

pi
ls 

co
py

 in
 th

ei
r o

w
n 

sp
ac

e.

§	
�W

ho
le

 c
la

ss
 d

isc
us

sio
n:

   
Q

 –
 �H

ow
 c

an
 w

e 
ke

ep
 th

e 
bo

dy
 ti

gh
t w

he
n 

do
in

g 
th

e 
st

ra
ig

ht
 

sh
ap

e?
   

A 
– 

Sq
ue

ez
e 

al
l o

ur
 m

us
cl

es
.

§	
�In

 p
ai

rs
, o

ne
 p

up
il l

ie
s 

on
 th

e 
flo

or
 in

 a
 s

tra
ig

ht
 s

ha
pe

 o
n 

th
ei

r 
ba

ck
 a

nd
 th

e 
ob

se
rv

in
g 

pa
rtn

er
 tr

ie
s 

to
 fi

t t
he

ir 
ha

nd
 u

nd
er

 
th

e 
sm

al
l o

f t
he

ir 
pa

rtn
er

’s 
ba

ck
.

§	
�Re

pe
at

 th
e 

st
an

di
ng

 s
tra

ig
ht

 s
ha

pe
 in

 in
di

vid
ua

l s
pa

ce
s.

§	
�Ba

ck
 in

 p
ai

rs
, o

ne
 p

ar
tn

er
 p

er
fo

rm
s 

th
e 

st
an

di
ng

 s
tra

ig
ht

 
sh

ap
e 

an
d 

th
e 

ob
se

rv
in

g 
pa

rtn
er

 tr
ie

s 
to

 b
al

an
ce

 a
 b

ea
nb

ag
 

on
 th

ei
r h

ea
d.

§	
�Ba

ck
 in

 in
di

vid
ua

l s
pa

ce
s,

 lin
k 

3 
st

an
di

ng
 s

tra
ig

ht
 s

ha
pe

s 
re

la
xi

ng
 th

e 
bo

dy
 b

et
w

ee
n 

ea
ch

 o
ne

.

Ar
m

s 
st

ra
ig

ht
 b

y 
ea

rs
 w

ith
 

fin
ge

rs
 s

tre
tc

he
d 

to
 th

e 
ce

ilin
g.

 
Le

gs
 a

nd
 b

ac
k 

st
ra

ig
ht

. H
ea

d 
lift

ed
 (c

hi
n 

up
).

Sq
ue

ez
e 

yo
ur

 tu
m

m
y 

tig
ht

 
to

w
ar

ds
 th

e 
flo

or
 to

 tr
y 

an
d 

“s
qu

as
h”

 y
ou

r p
ar

tn
er

’s 
ha

nd
.

Tr
y 

to
 s

qu
ee

ze
 y

ou
r t

um
m

y 
as

 
tig

ht
ly 

as
 y

ou
 d

id
 w

he
n 

lyi
ng

 
do

w
n.

Ke
ep

 y
ou

r h
ea

ds
 u

p 
so

 th
e 

be
an

ba
g 

ba
la

nc
es

. I
f i

t d
oe

s 
ba

la
nc

e,
 tr

y 
ris

in
g 

on
to

 y
ou

r 
tip

to
es

 a
nd

/o
r t

ry
 c

ha
ng

in
g 

yo
ur

 
ar

m
 p

os
iti

on
 w

hi
lst

 k
ee

pi
ng

 th
e 

be
an

ba
g 

in
 p

la
ce

.
Im

ag
in

e 
yo

u 
st

ill 
ha

ve
 th

e 
be

an
 

ba
g 

on
 y

ou
r h

ea
d 

so
 y

ou
 h

ol
d 

ea
ch

 s
tra

ig
ht

 s
ha

pe
 ti

gh
tly

.

M
or

e 
ab

le
 

Ex
pl

or
e 

pe
rfo

rm
in

g 
st

ra
ig

ht
 s

ha
pe

s 
w

ith
 a

 ti
gh

t b
od

y 
w

hi
lst

 ly
in

g 
on

 y
ou

r 
ba

ck
, f

ro
nt

 a
nd

 e
ac

h 
sid

e.
  C

an
 y

ou
 lin

k 
2 

di
ffe

re
nt

 s
tra

ig
ht

 
sh

ap
es

 in
to

 a
 s

ho
rt 

m
ov

em
en

t p
hr

as
e?

Le
ss

on
 re

vi
ew

/c
oo

l d
ow

n
Pu

pi
ls 

lie
 o

n 
th

ei
r b

ac
ks

 in
 a

 re
la

xe
d 

po
sit

io
n.

 O
n 

th
e 

co
m

m
an

d 
“s

qu
ee

ze
”, 

th
ey

 ti
gh

te
n 

al
l t

he
ir 

m
us

cl
es

 in
cl

ud
in

g 
th

os
e 

in
 

th
e 

ha
nd

s,
 fe

et
 a

nd
 fa

ce
.  

W
ho

 c
an

 m
ak

e 
th

e 
sil

lie
st

 fa
ce

 
by

 s
qu

ee
zin

g 
th

ei
r f

ac
e 

m
us

cl
es

 ti
gh

tly
? 

 P
up

ils
 re

la
x 

on
 

co
m

m
an

d.
  P

ro
gr

es
s 

to
 s

qu
ee

zin
g 

an
d 

re
la

xin
g 

in
di

vid
ua

l b
od

y 
pa

rts
 w

or
kin

g 
fro

m
 h

ea
d 

to
 to

e 
an

d 
ba

ck
 u

p.

Ex
te

ns
io

n 
ac

tiv
ity

, i
f t

im
e:

  
Ex

pl
or

e 
pe

rfo
rm

in
g 

st
ra

ig
ht

 s
ha

pe
s 

w
ith

 a
 ti

gh
t b

od
y 

w
hi

lst
 ly

in
g 

on
 y

ou
r b

ac
k,

 th
en

 fr
on

t a
nd

 e
ac

h 
sid

e.
  

Key vocabulary: Straight shape, copy, perform, repeat, stop, hold, balance, link, movement phrase, 
space, stretch, squeeze, tight, relax, muscles, standing, lying, front, back and side.

Reception Gymnastics
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Year 2 Dance
11

Cambridgeshire Scheme of Work for Physical Education

Great Fire of London 
Unit overview

Le
ss

on
 1

Le
ss

on
 2

Le
ss

on
 3

Le
ss

on
  

ou
tli

ne
To
 d
ev
el
op

 k
no
w
le
dg

e 
of
 th
e 

G
re
at
 F
ire
 o
f L
on
do

n,
 c
op

yin
g 

an
d 
de
ve
lo
pi
ng
 th
e 
ac
tio
ns
 o
f 

ca
nd

le
s 
an
d 
fir
e,
 c
om

bi
ni
ng

 
to
ge
th
er
 in
to
 a
 s
ho
rt 
ph

ra
se
.

To
 d
ev
el
op

 th
e 
ac
tio
ns
 o
f 

ca
nd

le
s 
an
d 
fir
e 
in
to
 s
ho
rt 

m
ot
ifs
.

To
 d
ev
el
op

 fu
rth

er
 k
no
w
le
dg

e 
of
 th
e 
G
re
at
 F
ire
 o
f L
on
do

n 
an
d 
de
ve
lo
p 
th
e 
ac
tio
ns
 o
f 

th
e 
st
ar
t o

f t
he
 fi
re
 in
to
 a
 

co
m
bi
ne
d 
m
ot
ifs
. T
o 
ob

se
rv
e 

a 
pa
rtn

er
 a
nd

 g
ive

 fe
ed
ba
ck
. 

Le
ar

ni
ng

 
ou

tc
om

e
Ha

ve
 c
om

bi
ne
d 
ac
tio
ns
 

to
ge
th
er
 in
to
 a
 s
ho
rt 

m
ov
em

en
t p

hr
as
e 
th
at
 s
ho
w
 

th
e 
ac
tio
ns
 o
f c
an
dl
es
 a
nd

 
fir
e.

Ca
n 
pe
rfo

rm
 a
 ra
ng
e 
of
 lin

ke
d 

fir
e 
ac
tio
ns
 w
ith
 im

ag
in
at
io
n 

an
d 
co
nt
ro
l.

Ca
n 
pe
rfo

rm
 a
 ra
ng
e 
of
 lin

ke
d 

fir
e 
an
d 
st
ar
t a
ct
io
ns
 w
ith
 

im
ag
in
at
io
n 
an
d 
co
nt
ro
l.

Le
ss

on
 4

Le
ss

on
 5

Le
ss

on
 6

Le
ss

on
  

ou
tli

ne
To
 d
ev
el
op

 fu
rth

er
 k
no
w
le
dg

e 
of
 th
e 
G
re
at
 F
ire
 o
f L
on
do

n 
an
d 
de
ve
lo
p 
th
e 
ac
tio
ns
 o
f 

th
e 
st
ar
t o

f t
he
 fi
re
 in
to
 a
 

co
m
bi
ne
d 
m
ot
ifs
. T
o 
ob

se
rv
e 

a 
pa
rtn

er
 a
nd

 g
ive

 fe
ed
ba
ck
.

To
 d
ev
el
op

 th
e 
w
ho
le
 d
an
ce
 

fro
m
 s
ta
rt 
to
 e
nd

.
To
 d
ev
el
op

 th
e 
ac
tio
ns
 o
f t
he
 

st
ar
t a
nd

 s
pr
ea
d 
of
 th
e 
fir
e 

in
to
 c
om

bi
ne
d 
m
ot
ifs
. 

Pe
rfo

rm
 th
e 
co
re
 ta
sk
 to

 
m
us
ic
.

Le
ar

ni
ng

 
ou

tc
om

e
Ca

n 
pe
rfo

rm
 a
 ra
ng
e 
of
 lin

ke
d 

fir
e 
an
d 
st
ar
t a
ct
io
ns
 w
ith
 

im
ag
in
at
io
n 
an
d 
co
nt
ro
l.

Ca
n 
pe
rfo

rm
 im

ag
in
at
ive

 
lin
ke
d 
fir
e 
m
ot
ifs
 th
at
 c
le
ar
ly 

ex
pr
es
s 
th
e 
st
ar
t, 
sp
re
ad
 a
nd

 
en
d 
of
 th
e 
G
re
at
 F
ire
, s
ho
w
in
g 

so
m
e 
da
nc
e 
te
ch
ni
qu

es
.

Ca
n 
pe
rfo

rm
 im

ag
in
at
ive

 
lin
ke
d 
fir
e 
m
ot
ifs
 th
at
 c
le
ar
ly 

ex
pr
es
s 
th
e 
st
ar
t, 
sp
re
ad
 a
nd

 
en
d 
of
 th
e 
G
re
at
 F
ire
, s
ho
w
in
g 

so
m
e 
da
nc
e 
te
ch
ni
qu

es
.

Ar
ea

 o
f a

ct
iv

ity
: 

Da
nc
e

U
ni

t t
itl

e:
 G
re
at
 F
ire
 o
f 

Lo
nd

on
Ve

nu
e:
 H
al
l

Fu
rth

er
 s

up
po

rt:
 ‘R

itu
al
 F
ire
 D
an
ce
’ b
y 
El
 

Am
or
 B
ru
jo
 o
n 
Yo
uT
ub

e.

Ke
y 

st
ag

e:
 O
ne

C
ur

ric
ul

um
 o

bj
ec

tiv
es

: 
To
 e
xp
lo
re
 tr
av
el
lin
g 

an
d 
pa
th
w
ay
s 
sh
ow

in
g 

co
nt
ro
l, 
ch
an
ge
 o
f l
ev
el
s/

sp
ee
d/
di
re
ct
io
n,
 u
ni
so
n,
 

m
ee
t a
nd

 p
ar
t, 
an
d 

ca
no
n.

Ke
y 

co
nc

ep
ts

:
Re

ac
t t
o 
a 
st
im
ul
us
 s
uc
h 
as
 fi
re
 (p
ic
tu
re
s,
 h
ea
t, 
an
d 
sh
ap
e)
 w
ith
 

qu
ic
k/
slo

w
 m
ov
em

en
ts
, l
ar
ge
/s
m
al
l a
ct
io
ns
, a
s 
an
 in
di
vid

ua
l 

an
d 
in
 g
ro
up

s.
 S
ho
w
 s
ta
rts
 a
nd

 e
nd

s.
Ye

ar
 g

ro
up

: T
w

o 
or
 

O
ne

Re
so

ur
ce

s:
 

Fi
re
 p
ic
tu
re
 c
ar
ds
.

Fi
re
 s
ou
nd

 e
ffe
ct
s.

Cr
ep
e 
pa
pe
r s
tri
ps
 in
 

re
d,
 y
el
lo
w,
 o
ra
ng
e.

M
us
ic
 o
n 
th
e 
su
pp

lie
d 

cd
.

M
us
ic
: ‘
Ri
tu
al
 F
ire
 

Da
nc
e’
 b
y 
El
 A
m
or
 

Br
uj
o.

‘G
re
at
 F
ire
 o
f L
on
do

n’
 

po
em

 b
y 
Pa

ul
 P
er
ro
, 

se
e 
ap
pe
nd

ix.
Pi
ct
ur
es
 o
f L
on
do

n’
s 

sk
yli
ne
, p
re
fe
ra
bl
y 
fro

m
 

th
at
 ti
m
e.

Li
nk

s 
to

 o
th

er
 to

pi
cs

:
‘L
on
do

n’
s 
Bu

rn
in
g’
 in
 

m
us
ic
. 

W
ei
gh
in
g 
flo
ur
 in
 th
e 

ba
ke
ry
. 

M
ap
s 
of
 L
on
do

n.
 

M
od

er
n 
fir
efi
gh
te
rs
.

C
or

e 
ta

sk
:

Cr
ea
te
 a
nd

 p
er
fo
rm

 a
 d
an
ce
 in
di
vid

ua
lly
, w

ith
 a
 p
ar
tn
er
 o
r a

 
sm

al
l g
ro
up

, b
as
ed
 o
n 
th
e 
id
ea
 o
f ‘
Th
e 
G
re
at
 F
ire
 o
f L
on
do

n’
. 

M
ak
e 
su
re
 y
ou
 u
se
 c
ha
ng
es
 in
 s
pe
ed
, l
ev
el
, d
ire
ct
io
n 
an
d 

sp
ac
e 
in
 y
ou
r d

an
ce
. I
nc
lu
de
 th
e 
fo
llo
w
in
g 
th
re
e 
se
ct
io
ns
 in
 

yo
ur
 d
an
ce
:

Se
ct

io
n 

1 
- T

he
 b
eg
in
ni
ng
 o
f t
he
 fi
re
. C

irc
lin
g,
 s
ha
pe
s,
 la
rg
e,
 

sm
al
l, 
w
ho
le
 b
od

y 
ac
tio
ns
, i
nd

ivi
du

al
 b
od

y 
pa
rts
, s
lo
w,
 

co
nt
in
uo
us
 a
nd

 c
on
tro

lle
d,
 o
n 
th
e 
sp
ot
, t
ra
ve
llin

g,
 d
iff
er
en
t 

di
re
ct
io
ns
 e
.g
. s
id
e 
by
 s
id
e,
 fa
ci
ng
 e
ac
h 
ot
he
r.

Se
ct

io
n 

2 
- T

he
 fi
re
 s
pr
ea
ds
. J
um

pi
ng
, t
ra
ve
llin

g,
 q
ui
ck
 a
nd

 
su
dd

en
, e
xp
lo
de
 a
nd

 fa
de
, s
pe
ed
in
g 
up

, s
lo
w
in
g 
do

w
n,
 b
od

y 
sh
ap
e.
 M

ov
in
g 
in
 o
pp

os
ite
 d
ire
ct
io
ns
, u
ni
so
n,
 c
an
on
, m

ee
tin
g 

an
d 
pa
rti
ng

Se
ct

io
n 

3 
-T
he
 G
re
at
 F
ire
 e
nd

s.
 F
ad
e 
an
d 
slo

w
in
g 
do

w
n.
 

M
ov
in
g 
in
 o
pp

os
ite
 d
ire
ct
io
ns
, u
ni
so
n,
 c
an
on
, m

ee
tin
g 
an
d 

pa
rti
ng
. D

iff
er
en
t r
el
at
io
ns
hi
ps
 le
ad
 a
nd

 fo
llo
w
 a
nd

 c
on
tra

st
.

© Cambridgeshire County Council and Cambs SEP
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Year 2 Dance

Cambridgeshire Scheme of Work for Physical Education

15

Great Fire of London 
Lesson 2

Key vocabulary: Tall, wide, tucked, wind, fire, candle, roll, turn, jump, gesture, forward, backwards, 
sideways.

© Cambridgeshire County Council and Cambs SEP

Le
ss

on
 N

o:
 2

Ex
pe

ct
at

io
ns

Le
ar

ni
ng

 o
bj

ec
tiv

es
 

§	
To
 d
ev
el
op

 th
e 
ac
tio
ns
 o
f c
an
dl
es
 a
nd

 fi
re
 in
to
 a
 s
ho
rt 
m
ot
if.

§	
To
 c
om

bi
ne
 a
ct
io
ns
 to

ge
th
er
 in
to
 a
 s
ho
rt 
m
ov
em

en
t p

hr
as
e.

Be
lo
w
 –
 C
an
 p
er
fo
rm

 fi
re
 a
ct
io
ns
 w
ith
 s
om

e 
co
nt
ro
l.

M
et
 –
 C
an
 p
er
fo
rm

 a
 ra
ng
e 
of
 lin

ke
d 
fir
e 
ac
tio
ns
 w
ith
 

im
ag
in
at
io
n 
an
d 
co
nt
ro
l.

Ab
ov
e 
– 
Ca

n 
pe
rfo

rm
 a
n 
im
ag
in
at
ive

, fi
re
 m
ot
if 
th
at
 c
le
ar
ly 

ex
pr
es
se
s 
th
e 
id
ea
 o
f t
he
 s
ta
rt 
of
 th
e 
G
re
at
 F
ire
.

C
or

e 
ta

sk
 

Cr
ea
te
 a
nd

 p
er
fo
rm

 a
 d
an
ce
 in
di
vid

ua
lly
, w

ith
 a
 p
ar
tn
er
 o
r a
 s
m
al
l g
ro
up

, b
as
ed
 o
n 
th
e 
id
ea
 o
f ‘
Th
e 
G
re
at
 F
ire
 o
f L
on
do

n’
. M

ak
e 

su
re
 y
ou
 u
se
 c
ha
ng
es
 in
 s
pe
ed
, l
ev
el
, d
ire
ct
io
n 
an
d 
sp
ac
e 
in
 y
ou
r d

an
ce
. 

Le
ar

ni
ng

 a
ct

iv
iti

es
/o

rg
an

is
at

io
n 

Te
ac

hi
ng

 p
oi

nt
s 

Sa
fe

ty
C

on
si

de
ra

tio
n

W
ar

m
 u

p:
 

§	
�W
al
k 
fo
r 8

 c
ou
nt
s…

.fr
ee
ze
 fo
r 8

 c
ou
nt
s.

§	
�W
al
k 
fo
r 4

 c
ou
nt
s…

.fr
ee
ze
 fo
r 4

 c
ou
nt
s.

§	
�W
al
k 
fo
r 2

 c
ou
nt
s…

.fr
ee
ze
 fo
r 2

 c
ou
nt
s.

§	
�Re

pe
at
 b
ut
 p
up

ils
 c
ho
os
e 
w
ha
t n
um

be
r t
o 
w
al
k 
fo
r a
nd

 fr
ee
ze
.

§	
�Re

pe
at
 w
ith
 s
am

e/
sim

ila
r c
om

m
an
ds
 b
ut
 jo
gg

in
g 
in
st
ea
d.

§	
�Re

ca
p 
th
e 
ca
nd

le
/fi
re
 m
ov
em

en
ts
 e
xp
lo
re
d 
in
 th
e 
la
st
 le
ss
on
.

M
ai

n 
te

ac
hi

ng
 a

ct
iv

ity
: 

§	
Te
ac
h 
a 
Fi
re
 M

ot
if 
ba
se
d 
on
 la
st
 le
ss
on
/w
ar
m
 u
p 
m
ov
em

en
ts
;

– 
��Be

gi
n,
 ta
ll s

ha
pe
, c
an
dl
e 
fla
m
e 
ar
m
s 
up

, t
w
ist
 a
nd

 s
pi
ra
l t
o 
th
e 

flo
or
. C

ur
le
d 
up

 in
 a
 b
al
l, 
ho
ld
in
g 
pa
pe
r s
tri
p.

– 
�Ra

ise
 h
an
d 
to
 fl
ic
k 
th
e 
st
rip
 u
pw

ar
ds
 th
en
 to

 th
e 
sid

e.
 (F
lic
k)
.

– �
Ri
se
 o
nt
o 
kn
ee
s 
m
ov
in
g 
th
e 
st
rip
 a
ro
un
d 
th
e 
bo

dy
. (
Kn

ee
s)
.

– �
Sl
ow

ly 
co
m
e 
on
to
 fe
et
 w
av
in
g 
th
e 
st
rip
 in
 a
 c
irc
ul
ar
 m
ot
io
n 

ar
ou
nd

 th
e 
bo

dy
. (
Fe
et
).

– 
�M
ov
e 
ar
ou
nd

 s
pa
ce
, t
w
ist
in
g,
 tu
rn
in
g,
 m
ak
in
g 
ci
rc
ul
ar
 

m
ov
em

en
ts
 w
ith
 s
tri
p.
 (T
ra
ve
l).

– 
�Sl
ow

ly 
sim

ul
at
e 
fir
e 
dy
in
g 
do

w
n 
by
 m
ov
in
g 
m
or
e 
slo

w
ly 
an
d 

go
in
g 
ba
ck
 o
nt
o 
kn
ee
s.
 (B

ur
ni
ng
 o
ut
).

– 
Fi
ni
sh
 in
 a
 b
al
l.

	 Te
ac
he
r l
ea
ds
 th
e 
co
un
ts
.

Te
ac
he
r d

em
on
st
ra
te
s 
th
e 

m
ov
em

en
ts
.

Te
ac
he
r d

em
on
st
ra
te
s 
th
e 
m
ot
if 

pa
rts
 s
lo
w
ly,
 e
m
ph
as
isi
ng
 th
e 
ke
y 

w
or
ds
. R

ep
ea
t a
s 
ne
ed
s 
be
 th
en
 

ad
d 
in
 th
e 
ne
xt
 p
ar
t. 
Em

ph
as
ise

 
co
nt
ro
lle
d 
ac
tio
ns
 th
at
 re
pr
es
en
t 

th
e 
fir
e 
bu
t a
re
 d
an
ce
 fo
cu
se
d 

to
o.
 Te

ns
io
n,
 c
on
tro

l a
nd
 d
yn
am

ic
 

ac
tio
ns
.

Us
e 
ke
y 
w
or
ds
 w
ith
 th
e 
pu
pi
ls 
fo
r 

ea
ch
 s
ec
tio
n 
of
 th
e 
m
ot
if 
to
 h
elp

 
th
em

 a
s 
th
ey
 p
er
fo
rm

.
§	
Fl
ick

§	
Kn

ee
s

§	
Fe
et

§	
Tr
av
el

§	
Bu

rn
in
g 
ou
t

Ke
y 
w
or
ds
 o
n 
th
e 
w
hi
te
bo

ar
d/

sc
re
en
 w
ill 
be
 h
elp

fu
l.

En
su
re
 p
up

ils
 a
re
 

aw
ar
e 
of
 e
ac
h 

ot
he
r w

he
n 
m
ov
in
g 

ar
ou
nd

 th
e 
sp
ac
e.

D
iff

er
en

tia
tio

n 
ac

tiv
iti

es
:

Le
ss

 a
bl

e
St
ay
 in
 a
 s
m
al
l 

sp
ac
e 
w
hi
lst
 

co
m
pl
et
in
g 
th
e 

tra
ve
l s
ec
tio
n 
of
 th
e 

m
ot
if.
 W

or
k 
fa
ce
 to

 
fa
ce
 to

 a
id
 a
cc
ur
at
e 

re
pe
tit
io
n.

M
or

e 
ab

le
Ch

al
le
ng
e 
th
em

 
to
 tr
av
el
 fu
rth

er
 

an
d 
us
e 
a 
ra
ng
e 
of
 

pa
th
w
ay
s.
 

Ad
d 
in
 s
id
e 
by
 s
id
e 

an
d 
fa
ci
ng
 e
ac
h 

ot
he
r.

Ad
d 
in
 a
 ju
m
p.
 

§	
�Pu

pi
ls 
pr
ac
tic
e 
th
e 
Fi
re
 M

ot
if 
in
 p
ai
rs
, u
sin

g 
th
e 
ke
yw

or
ds
 to

 h
el
p 

in
itia

te
 th
e 
m
ov
em

en
ts
. 

§	
Re

pe
at
 to

 th
e 
m
us
ic
, fi
rs
t t
im
e 
of
 u
se
.

§	
�Di
vid

e 
cl
as
s 
in
 h
al
f. 
Ha

lf 
pe
rfo

rm
 th
e 
Fi
re
 M

ot
if 
w
hi
lst
 h
al
f a
re
 

cu
rle
d 
up

 in
 a
 b
al
l. 
Du

rin
g 
th
e 
tra

ve
l s
ec
tio
n 
to
uc
h 
an
ot
he
r p

er
so
n 

w
ith
 s
tri
p 
to
 ig
ni
te
 th
ei
r fl
am

e.
 T
he
y 
th
en
 ri
se
 u
p 
on
to
 k
ne
es
 a
nd

 
pe
rfo

rm
 th
e 
m
ot
if.
 

§	
�Re

pe
at
 th
e 
la
st
 a
ct
ivi
ty,
 a
dd

in
g 
in
 a
 p
as
sin

g 
ov
er
 o
f t
he
 c
re
pe

 
‘fi
re
’ s
tri
ps
 to

 th
e 
pu

pi
l c
ur
le
d 
up

 in
 a
 b
al
l (d

ro
pp

in
g 
ac
tio
n 
an
d 

ig
ni
te
 th
em

).

	 Al
lo
w
 ti
m
e 
to
 p
ra
ct
ic
e 
an
d 
re
fin
e.
 

En
co
ur
ag
e 
th
e 
us
e 
of
 c
irc
lin
g,
 

la
rg
e 
an
d 
sm

al
l s
ha
pe
s,
 w
ho
le
 

bo
dy
 a
ct
io
ns
, i
nd

ivi
du

al
 b
od

y 
pa
rts
, s
lo
w,
 c
on
tin
uo
us
 a
nd

 
co
nt
ro
lle
d,
 o
n 
th
e 
sp
ot
, t
ra
ve
llin

g,
 

di
ffe
re
nt
 d
ire
ct
io
ns
.

Le
ss

on
 re

vi
ew

/c
oo

l d
ow

n
Co

ol
 d
ow

n 
st
re
tc
he
s 
an
d 
th
en
 in
 p
ai
rs
 d
isc

us
s 
w
ha
t w

en
t w

el
l a
nd

 
w
ha
t t
he
y 
w
an
t t
o 
im
pr
ov
e 
on
 n
ex
t l
es
so
n.
 

Ex
te

ns
io

n 
ac

tiv
ity

, i
f t

im
e:

 
Pu

pi
ls 
ch
oo

se
 tw

o 
ac
tio
ns
 to

 p
er
fo
rm

 th
at
 re
pr
es
en
t 

th
e 
fir
e 
ra
gi
ng
 a
nd

 a
dd

 to
 th
e 
m
id
dl
e 
pa
rt 
of
 th
e 
m
ot
if,
 

w
or
kin

g 
in
 p
ai
rs
. 
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Principles of Balance  
Lesson 3

Le
ss

on
 N

o:
 3

Ex
pe

ct
at

io
ns

Le
ar

ni
ng

 o
bj

ec
tiv

es
 

§ 
�To

 lin
k 

ba
la

nc
es

 c
ov

er
in

g 
di

ffe
re

nt
 le

ve
ls 

an
d 

to
 

in
vo

lve
 a

 b
en

ch
 in

 th
e 

pe
rfo

rm
an

ce
 o

f b
al

an
ce

s.

Be
lo

w
 –

 L
in

k 
2 

ba
sic

 b
al

an
ce

s 
co

ve
rin

g 
tw

o 
le

ve
ls 

an
d 

sh
ow

 1
 w

ay
 o

f i
nv

ol
vin

g 
a 

be
nc

h 
in

 th
e 

pe
rfo

rm
an

ce
 o

f 
ea

ch
 o

f t
ho

se
 b

al
an

ce
s.

M
et

 –
 L

in
k 

2 
ba

la
nc

es
 c

ov
er

in
g 

at
 le

as
t t

w
o 

le
ve

ls
 

an
d 

sh
ow

 2
 v

ar
ie

d 
w

ay
s 

of
 in

vo
lvi

ng
 a

 b
en

ch
 in

 th
e 

pe
rfo

rm
an

ce
 o

f e
ac

h 
of

 th
os

e 
ba

la
nc

es
.

Ab
ov

e 
– 

Li
nk

 2
 m

or
e 

co
m

pl
ex

 b
al

an
ce

s 
co

ve
rin

g 
at

 le
as

t 
tw

o 
le

ve
ls 

an
d 

sh
ow

 a
 ra

ng
e 

of
 w

ay
s 

of
 in

vo
lvi

ng
 

a 
be

nc
h 

in
 th

e 
pe

rfo
rm

an
ce

 o
f e

ac
h 

of
 th

os
e 

ba
la

nc
es

.

C
or

e 
ta

sk
 

Cr
ea

te
 a

nd
 p

er
fo

rm
 a

 fl
oo

r a
nd

 a
pp

ar
at

us
 s

eq
ue

nc
e 

of
 4

 –
 6

 a
ct

io
ns

 w
hi

ch
 c

om
bi

ne
s 

ba
la

nc
es

 w
ith

 o
th

er
 a

ct
io

ns
.  

M
ak

e 
su

re
 y

ou
 a

pp
ly 

th
e 

Pr
in

ci
pl

es
 o

f B
al

an
ce

 s
o 

th
at

 y
ou

 c
an

 p
er

fo
rm

 y
ou

r s
eq

ue
nc

e 
w

ith
 c

on
tro

l.

Le
ar

ni
ng

 a
ct

iv
iti

es
/o

rg
an

is
at

io
n 

Te
ac

hi
ng

 p
oi

nt
s 

Sa
fe

ty
C

on
si

de
ra

tio
n

§	
�Le

ss
on

 in
tro

du
ct

io
n 

– 
un

it 
th

em
e 

an
d 

le
ar

ni
ng

 o
bj

ec
tiv

es
.

§	
�Pu

pi
ls 

m
ov

e 
ar

ou
nd

 th
e 

sp
ac

e 
st

op
pi

ng
 o

n 
th

e 
te

ac
he

r’s
 

“fr
ee

ze
” c

om
m

an
d.

  

§	
�Pr

og
re

ss
 th

e 
ac

tiv
ity

 b
y 

ch
an

gi
ng

 th
e 

co
m

m
an

d 
fro

m
 

“fr
ee

ze
” t

o 
le

ve
l c

om
m

an
ds

 “l
ow

”, 
“m

ed
iu

m
” a

nd
 “h

ig
h”

. 
Pu

pi
ls 

re
sp

on
d 

by
 s

to
pp

in
g 

an
d 

ho
ld

in
g 

a 
ba

la
nc

e 
on

 
th

at
 le

ve
l.

§	
�Pu

pi
ls 

re
ca

p 
th

ei
r a

da
pt

ed
 c

la
ss

 u
ni

t C
on

di
tio

ni
ng

 P
hr

as
e 

or
 th

ei
r o

w
n 

ne
w

 p
hr

as
e 

re
su

ltin
g 

fro
m

 le
ss

on
 2

 p
lu

s:
 

  -
 �W

ho
le

 c
la

ss
 o

bs
er

ve
 a

 p
up

il p
er

fo
rm

in
g 

th
e 

cl
as

s.
 

Co
nd

itio
ni

ng
 P

hr
as

e 
to

 id
en

tif
y 

th
e 

di
ffe

re
nt

 le
ve

ls 
co

ve
re

d.
  -

 �R
ep

ea
t b

y 
ob

se
rv

in
g 

a 
pu

pi
l p

er
fo

rm
in

g 
th

ei
r o

w
n 

Co
nd

itio
ni

ng
 P

hr
as

e.

Ke
ep

 y
ou

r h
ea

ds
 u

p 
so

 y
ou

 c
an

 
se

e 
ot

he
rs

 a
nd

 m
ov

e 
to

w
ar

ds
 th

e 
sp

ac
es

.
Se

lec
t b

as
ic 

ba
lan

ce
s 

ap
pr

op
ria

te
 

to
 th

e 
w

ar
m

 u
p.

 A
im

 to
 h

ol
d 

ea
ch

 
ba

lan
ce

 s
till

 fo
r 3

 c
ou

nt
s 

be
fo

re
 

m
ov

in
g 

off
 a

ga
in

.

Ar
e 

pu
pi

ls 
sp

ac
ed

 
sa

fe
ly 

w
ith

in
 th

e 
ha

ll s
pa

ce
?

Ar
e 

pu
pi

ls 
se

le
ct

in
g/

ad
ap

tin
g 

ba
la

nc
e 

ac
tio

ns
 

w
ith

in
 th

ei
r 

ca
pa

bi
lit

ie
s 

w
he

n 
ex

pl
or

in
g 

th
ei

r o
w

n 
id

ea
s?

§	
�Th

ro
ug

h 
a 

cl
as

s 
di

sc
us

sio
n,

 re
ca

ll f
ur

th
er

 b
al

an
ce

 id
ea

s 
an

d 
id

en
tif

y 
th

e 
le

ve
ls 

on
 w

hi
ch

 th
ey

 a
re

 p
er

fo
rm

ed
 e

.g
. 

ba
ck

 s
up

po
rt,

 s
ho

ul
de

r s
ta

nd
, f

ro
g 

ba
la

nc
e,

 b
rid

ge
, 

he
ad

st
an

d 
et

c.

§	
�Pu

pi
ls 

w
or

k 
in

di
vid

ua
lly

 to
 lin

k 
to

ge
th

er
 2

 b
al

an
ce

s.

 §	
��In

 p
ai

rs
, p

up
ils

 ta
ke

 it
 in

 tu
rn

s 
to

 o
bs

er
ve

 o
ne

 a
no

th
er

’s 
ph

ra
se

s 
an

d 
pr

ov
id

e 
fe

ed
ba

ck
 a

nd
 s

ug
ge

st
 im

pr
ov

em
en

t 
po

in
ts

 in
 re

la
tio

n 
to

 le
ve

ls 
co

ve
re

d.
 P

up
ils

 th
en

 im
pr

ov
e 

th
ei

r p
hr

as
es

 b
y 

ac
tin

g 
up

on
 th

os
e 

su
gg

es
tio

ns
.

§	�
���Ex

pl
ai

n 
th

at
 w

e 
ar

e 
no

w
 g

oi
ng

 to
 e

xp
lo

re
 h

ow
 w

e 
ca

n 
ad

ap
t t

he
 p

er
fo

rm
an

ce
 o

f b
al

an
ce

s 
to

 in
vo

lve
 lo

w
 

ap
pa

ra
tu

s 
su

ch
 a

s 
be

nc
he

s.
 Id

en
tif

y 
a 

su
ita

bl
e 

la
yo

ut
 o

f 
be

nc
he

s 
an

d 
re

ca
p 

ho
w

 to
 h

an
dl

e 
th

em
 s

af
el

y. 
 

§	�
Al

lo
ca

te
 p

up
ils

 to
 b

en
ch

es
 a

nd
 le

ad
 th

e 
se

tti
ng

 u
p 

an
d 

ch
ec

kin
g 

of
 b

en
ch

es
.

§	
�W

or
kin

g 
in

 g
ro

up
s 

at
 a

n 
al

lo
ca

te
d 

be
nc

h,
 p

up
ils

 e
xp

lo
re

 
ho

w
 b

en
ch

es
 c

an
 b

e 
in

vo
lve

d 
in

 th
e 

pe
rfo

rm
an

ce
 o

f t
he

 
fro

nt
 s

up
po

rt 
po

sit
io

n 
an

d 
v-

sit
. T

he
 te

ac
he

r o
bs

er
ve

s 
an

d 
se

le
ct

s 
pu

pi
ls 

to
 d

em
on

st
ra

te
 d

iff
er

en
t i

de
as

 to
 

id
en

tif
y 

th
at

 w
e 

ca
n 

us
e 

ap
pa

ra
tu

s 
to

:
  -

 �Ta
ke

 o
ur

 fu
ll w

ei
gh

t e
.g

. v
-s

it 
of

 fr
on

t s
up

po
rt 

on
 to

p 
of

 
th

e 
be

nc
h.

  -
 �Ta

ke
 p

ar
t o

f o
ur

 w
ei

gh
t e

.g
. f

ro
nt

 s
up

po
rt 

w
ith

 h
an

ds
 o

n 
th

e 
be

nc
h 

an
d 

fe
et

 o
n 

th
e 

flo
or

.
  -

 �F
or

m
 a

 n
on

-c
on

ta
ct

 o
bs

ta
cl

e 
e.

g.
 fr

on
t s

up
po

rt 
ov

er
 th

e 
be

nc
h 

w
ith

 fe
et

 o
ne

 s
id

e 
an

d 
ha

nd
s 

th
e 

ot
he

r.

Th
in

k 
ab

ou
t p

re
vio

us
 re

lat
ed

 u
ni

ts
 

of
 w

or
k 

su
ch

 a
s 

Po
in

ts
 o

f C
on

ta
ct

 
or

 th
in

k 
ab

ou
t b

ala
nc

es
 y

ou
 

m
ay

 h
av

e 
m

as
te

re
d 

in
 a

n 
ex

tra
-

cu
rri

cu
lar

 o
r c

lu
b 

se
tti

ng
. 

Us
e 

th
e 

pr
ev

io
us

 c
las

s 
di

sc
us

sio
n 

an
d 

ot
he

r b
ala

nc
e 

id
ea

s 
fro

m
 a

ny
 

po
in

t i
n 

th
is 

un
it 

to
 s

ele
ct

 id
ea

s 
re

lev
an

t t
o 

yo
ur

 a
bi

lity
 w

hi
ch

 y
ou

 
ca

n 
co

nt
ro

l.  
W

he
n 

ob
se

rv
in

g,
 id

en
tif

y 
on

 w
ha

t 
lev

els
 y

ou
r p

ar
tn

er
 p

er
fo

rm
s.

 
Do

 th
ey

 c
ov

er
 tw

o 
lev

els
? 

If 
no

, 
ho

w
 c

ou
ld

 th
ey

 a
da

pt
 th

e 
ph

ra
se

 
to

 s
ho

w
 tw

o 
lev

els
? 

If 
ye

s,
 h

ow
 

co
ul

d 
th

ey
 e

xt
en

d 
th

e 
ph

ra
se

 to
 

co
ve

r a
no

th
er

 le
ve

l?
 

Ad
op

t s
af

e 
ha

nd
lin

g 
te

ch
ni

qu
es

 a
t 

all
 ti

m
es

.
Th

er
e 

is 
no

 s
et

 m
in

im
um

 o
r 

m
ax

im
um

 n
um

be
r o

f p
up

ils
 w

ho
 

ca
n 

w
or

k 
on

 th
e 

be
nc

h 
at

 o
nc

e 
as

 
th

e 
sp

ac
e 

is 
co

ns
ta

nt
ly 

ch
an

gi
ng

 
in

 th
is 

an
d 

th
e 

fo
llo

w
in

g 
ac

tiv
itie

s.
 

Be
fo

re
 a

tte
m

pt
in

g 
an

 id
ea

, c
he

ck
 

yo
u 

ha
ve

 e
no

ug
h 

sp
ac

e 
to

 tr
y 

it 
sa

fe
ly.

 If
 a

nd
 w

he
n 

th
er

e 
is 

no
t 

su
ffi

cie
nt

 s
pa

ce
, w

or
k 

to
ge

th
er

 to
 

de
ve

lo
p 

id
ea

s.
 

Ar
e 

th
er

e 
ba

la
nc

es
 

th
at

 p
up

ils
 

w
ill 

pe
rfo

rm
 

m
or

e 
ea

si
ly

 o
r 

sa
fe

ly
 w

ith
 th

e 
in

tro
du

ct
io

n 
of

 a
 

flo
or

 m
at

? 
Do

 p
up

ils
 a

do
pt

 
th

e 
sa

fe
 h

an
dl

in
g 

te
ch

ni
qu

es
 

di
sc

us
se

d 
pr

io
r 

to
 s

et
tin

g 
up

 th
e 

be
nc

he
s?

H
av

e 
th

e 
be

nc
he

s 
be

en
 c

he
ck

ed
 

be
tw

ee
n 

se
t u

p 
an

d 
us

e?
D

iff
er

en
tia

tio
n 

ac
tiv

iti
es

:
Le

ss
 a

bl
e 

Fi
nd

 a
 lo

gi
ca

l 
w

ay
 in

to
 a

nd
 o

ut
 

of
 fr

on
t s

up
po

rt 
an

d 
ad

ap
t t

he
 

cl
as

s 
C

on
di

tio
ni

ng
 

Ph
ra

se
 to

 in
cl

ud
e 

th
os

e 
id

ea
s.

Key vocabulary: Principles of Balance, back support, shoulder stand, bridge, frog balance, 
headstand, movement phrase, levels, low, medium, high, explore, select, link, varied, involve, bench, 
full weight, part weight, obstacle, support, perform, observe, identify, feedback, suggest, improve, 
check, space, safe handling, safety. 

© Cambridgeshire County Council and Cambs SEP
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Le

ss
on

 N
o:

 1
	

Ex
pe

ct
at

io
ns

Le
ar

ni
ng

 o
bj

ec
tiv

es
 

§	
�To

 p
ra

ct
ise

 a
nd

 im
pr

ov
e 

ac
cu

ra
cy

 w
he

n 
m

ov
in

g 
w

ith
 th

e 
ba

ll s
ho

w
in

g 
co

nt
ro

l.
§	

�To
 u

se
 th

e 
co

rre
ct

 s
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Invasion Games: Hockey  
Lesson 1

© Cambridgeshire County Council and Cambs SEP

Key vocabulary: Dribble, control, space, turn, stop, trap, pivot, hand, feet, stick, head up.
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Invasion Games: Hockey  
Lesson 1 (continued)
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