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Key stage 2 English writing standardisation exercise 3

For the purpose of this standardisation exercise, you should assume that discussion with the
teacher during the moderation visit has satisfied you that the writing is independent, including the
use of any source material, and that any edits are the pupil’s own.

Where handwriting seems inconsistent, you should base your judgement on the strongest piece,
and assume that this is validated by further evidence in the pupil’s books.

Where there is no evidence of correct spelling of words from the statutory word lists in the pupil’s
independent writing, you should assume that the teacher has provided evidence in the form of
spelling tests, exercises or writing from across the curriculum.

This exercise does not contain any collections from pupils deemed to have a particular weakness.

You should not assume that the exercise includes one collection from each of the standards within
the English writing framework at the end of key stage 2: working towards the expected standard,
working at the expected standard or working at greater depth. Each collection should be judged
individually.

Please ensure that you note your answers down clearly and correctly, and give them to the person
overseeing the standardisation exercise once completed. There is no template for you to record
your responses. You will need to record your responses using a format agreed within your local
authority.

Pupil A
This collection includes:

A) a recipe

B) a story opening

C) a letter

D) an information text
E) an explanation text


https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/740345/2018-19_teacher_assessment_frameworks_at_the_end_of_key_stage_2_WEBHO.pdf

Key stage 2 exercise 3

Pupil A - Piece A: arecipe

Context: as part of their topic on World War 1, the class learnt about rationing and life in the
trenches. Having cooked Maconochie stew in design technology, they used their knowledge and
experience to create a set of instructions on how to make the dish. Pupils selected information
about the stew and its use during the war to include in the text.

Maconochie Stew

Maconochie was a stew that was originally made for Bntish soldiers in WWI between
1914 - 1918. Even now, in the 21st century, Maconochie Stew is still seen as a
delicacy for many. It is easy to make because the vegetables which are used in the
stew, such as potatoes, carrots and tumips are grown in Britain. This is because,

when the stew was developed, it was a penod of rationing and food from other

countnes could not be imported due to the bombing of ships.

Ingredients

1 large potato
1 turnip

1-2 biscuits

1 pint of water
Y2 stock cube

Method

The very first thing to do is to pour 1 pint of water in to a saucepan and heat it
on the hob until it boils.

While you are waiting for the water to boil, get a knife and chop the large
potato in to eights using the bndge method.

Next, do the same 1o the carrots and turnip. Try to keep the pieces a similar
size so they cook evenly.

Step three is to put the vegetables in the boiling water for ¥z an hour, adding
Y2 a stock cube.

After a while, just before you serve, crumble the biscuits into the stew and
cook for a further 5 minutes.

Lastly, pour the stew in the bowl and savour the delicious masterpiece.



Key stage 2 exercise 3
Pupil A - Piece B: a story opening

Context: as part of a poetry performance, pupils learnt and performed Jabberwocky (Lewis Carroll).
To support their understanding of the poem, they wrote their own narrative version of the opening,
choosing to adopt the point of view of either the protagonist or the Jabberwock.
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Key stage 2 exercise 3
Pupil A - Piece C: a letter

Context: as part of a poetry performance, pupils read, learnt and performed Jabberwocky (Lewis
Carroll). They debated whether the Jabberwock should have been slain, before writing a letter to the
protagonist, urging him to reconsider his actions.
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Key stage 2 exercise 3

Pupil A - Piece D: an information text

Context: having read The Land of Neverbelieve (Norman Messenger), pupils created models of their
own fantastical landscapes. They acted out a journey through their imaginary land and then used

their ideas to write an information text.
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Key stage 2 exercise 3
Pupil A - Piece E: an explanation text

Context: as part of their history topic, pupils learnt about the causes of World War 2. They used their
knowledge to write an explanation text, choosing, as a class, the main causes they wanted to
explore. Following the initial draft, pupils edited and then typed their work.

The Causes of World War Two

Who started WWII?

The second World War, starting in 1939, had one of the biggest negative
impacts on Europe, destroying many cities. Adolf Hitler, who most people
agree was the main cause of WWII, was leader of Germany from 1933 — 1945.
Most see him as a cruel and racist man because he hated Jewish people and
wanted to build a race of aryans. He killed approximately 6 million Jewish
people in places called the concentration camps which were prisons for people
who were mostly Jewish. There they were often killed using gas chambers.
Hitler wanted to take over the whole of Europe.

Fairness

At the end of WWI, Germany had to sign the Treaty Of Versailles which meant
that Germany had to pay 6 million DM, which lead them to being a very poor
country. As well as this, Germany could have neither a large army, aircraft,
ships, submarines nor soldiers. Hitler thought that it was not fair so he wanted
to break the treaty.

The German people were happy for Hitler to break the Treaty as they were
suffering from poverty and unemployment. Hitler's strong views enabled him
to rise to power in a country that wanted change.

If the treaty of Versailles was fairer, maybe the war would never have begun.

Declaring the war

When Hitler had first become leader of Germany, he built a gigantic army of 2
million soldiers, a large German air force, ships, tanks and many other
weapons. When the new leader was ready, he had invaded Poland, trying to
make a big push into Europe. When that happened, Britain declared war on
Germany as they had sworn that they would help protect Poland with the help
of France if they were attacked by Germany. A few days after the invasion,
Britain said that if Germany wouldn’t back off they will declare war. On the 3™
of September, Germany still had not retreated so Britain and France declared
war.



Pupil B
This collection includes:

A) a short suspense story
B) a balanced argument
C) a poem

D) a formal letter

E) a myth



Key stage 2 exercise 3

Pupil B - Piece A: a short suspense story

Context: as part of a unit of work on storytelling, pupils discussed the attributes of a good short
suspense story. Having read The Hook (Roger Hurn), they used the title as a stimulus for their own

short, chilling tale.
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Key stage 2 exercise 3
Pupil B - Piece B: a balanced argument

Context: as part of a project on art in the community, pupils explored the growing popularity of
graffiti. Pupils were divided in their views as to whether graffiti artists should be allowed to deface
public buildings with their art and, following a class debate, wrote their own balanced arguments for
and against graffiti.

Graffiti - otherwise recognised as 'street art’ - is most famously associated
with the mid 1960s, when this unique genre of art became prevalent during
the hippy movement. During the 20™ century, it has been made fashionable
and brought up-to-date by the infamous Banksy. However, there is still much
debate surrounding whether this daring form of art is an eyesore end o
simple form of vandalism or en extroordinary masterpiece. After reading this
argument, which side will you be drewn to?

It is believed by meny that graffiti should become a justified, legal art-form which deserves respect
and acknowledgement. There are numerous reasons for this: the following opinions demonstrate the
arguments in favour.

Firstly, it is considered that greffiti is environmentally friendly, Due to the foct that this genre of
art provides an alternative canvas, trees are redeemed and, therefore, so are the habitats of a
variety of species of animals. If the residents of our planet continue to demolish rainforests, all
species will become extinct and we would eventually run out of paper.

Secondly, it cllows artists to express their emotions through the artwork they produce. Instead of
communicating their fervour verbally, end disturbing others, graffiti artists con create a masterpiece
through their feelings. These could include anger, happiness, joy and sedness. Furthermore, towns end
cities could become beautiful places, regularly attracting visitors from around the globe.

On the other hand, it is stated by mony that people consider greffiti en cct of vandalism end ¢
destruction of private property. Since this expressive art form can be shown around the locality you
live in, taxpayers are forced to spend millions of pounds cleaning it up. As a result, vital funds are lost
for hospitals, schools and roadworks, where money is better spent. Secondly, graffiti art causes
environmental pollution in cities end towns: the atmosphere cround us is of huge importance but is
being polluted due to the toxic use of spray cans. Graffiti can also influence children: young infents
could ebsentmindedly repeat inappropriate languoge to others and adolescent citizens could see
prophanaties in graffiti which is a terrible way for them to witness 21" century artwork.

To conclude, my persenal opinion is that graffiti should not be legalised as @ form of art, This is due
to the fect that if it were legalised, everyone would want to create it and it would be everywhere.
Perheps a compromise could be reached if the government established en area where graffiti is
permitted to be displayed.

After reading this argument, which side will you be drawn to?

LI : e 2 8
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Key stage 2 exercise 3
Pupil B - Piece C: a poem

Context: as part of a theme of work on ‘Frozen Kingdoms’, pupils explored a collection of poems
featuring personification, including Snow and Snow (Ted Hughes), and | am Winter, King of
Seasons (Brenda Williams), as well as a BBC trailer for the Winter Olympics. They then planned
and wrote their own ‘winter’ poems, focusing on powerful imagery and personification.

Winter

i3

Winter is a Frost Dancer,

Delicately gliding her insipid, frosty fingers,
Ornamenting each blade of grass in a glistening coat of icy droplet,
She flexes her pallid, frost-laced ballet shoes and pirouettes tirelessly,
Every individual turn cloaking the bleak lake in a thick coat of patterned ice.

Though she has done much work, this stunning winter dancer has not yet completed
her job,

Embellishing each window pane with a delicate snowflake frost bunting,

She hopes the children will be as enchanted as she is once they awake.

Winter is an Ice Ambassador,
Transforming Autumn’s brittle pathway into one of his own,
Commanding any encryptions of the previous seasons annihilated,

Expending his pallid icicle staff, the Ice Ambassador engraves an icy glow into every
gnarled, twisted branch in his sight,

Casting a incantation on the trees leaves and fluctuating them into shards of ice which
suspend precariously from the frosty, wooden trees.

The Ice Ambassador recognizes he will have to retreat somewhere else soon...
After the process of Winter has started and done,
It's time for the joyous excitement of Spring to come,
Even though this season doesn't feel sorrow and shame,

The next season will presently arise and begin their reign.

13



Key stage 2 exercise 3
Pupil B - Piece D: a formal letter

Context: having revisited the features of formal writing, a scenario was provided in which a visit to a
local cinema failed to go to plan. Pupils role-played ways in which they might react to failings by
both staff and management, and then wrote a formal letter of complaint to the manager.

Dear Sir / Madamy

I anv composing thiy letter to- infornv yow of the inadequate
standard of service at yowr screening establishment: Cine-~for-
Everyone: My family and I were made to- suffer arv appalling
experience whesw visiting your “so-called’ 3 -staw cinesmav onv Sunday
22+ April this yeaur.

Indially, following taking owr sealy invthe screening roomy to-nmy
dismay, instead of the ‘U’ il we were expecting (Coco), an 18-
rated horror movie was screened. My fowr-year-old: son
immediately concealed hinuelf under hiy seat and refused to-
appear untl the appropriate filnv way shown He iy currently
undergoing therapy treatment for the continuous nightmaresy he
iy experiencing. I wouwld strongly suggest training yowr employeey
to- ensure that the correct fllm iy played at the right tume:

Once my famidy and I had finally reconcied this probleny and
the desired fllmv way being screened; the sound inmumediately
desisted; we could not hear anything for the first fifteen minutes.
Consequently, I way requived to-explair e brief sswmmary of the
flnvto-my son: Eventually, the sound of the film evolved; but ina
foreigw language. Ay e result, my sonvway baffled and begar
disrupting customery’ viewing. Could yow imagine suffering the
embarrassment I witnessed? I would advise hiring o sound
nspector to- improve your systems.

Finally, ay I stowted ovwthe supposedly ‘sweet’ popcornwI had
pwrchased, another problemvoccuwrred: I had been gives salted:
Due to-the severe allergic reaction I have to- salted popcorn, my
husband immediately appealed to-a member of staff, but was
dismissed withva ‘not my problent. Ay av resudt of the ambulance
not being contacted soon enough for my needs; my eldest sorv
missed the birthday celebrationy he had beenw looking forward to-
for several months. If I were yow; I would traivw youwr staff to-
provide their customery witivthe correct ovder placed:

14



To-conclude, I trust that after reading my letter, yow understand
the painv my family and I experienced at your establishiment. To-
compensate uy for thiy atrociouy day, I expect reimbursement for
the family ticket, owr popcorvy and the parking fine we received.
due tor leaving youwr cinema late. Yow will also-find: attached to-
thiy letter, the therapist’y bill and receipt of my son'y birthday
celebration cost. Showlds yow not comply to-thiy request, I shall be
seeking my lawyer’y advice:.

I look forwawrd to-a reply withinthe next 7 days.

Youwry sincerely,
Xywns XY s ssns

15



Key stage 2 exercise 3
Pupil B - Piece E: a myth

Context: as part of a topic on Mexico, pupils learnt about Mayan mythology. They explored how and
why a character might embark on a quest, as well as the challenges they might face. The pupil then
chose to write the opening to their own Mayan myth.
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Pupil C
This collection includes:

A) a character description

B) a promotional leaflet

C) afirst-person narrative

D) a non-chronological report
E) a legend

F) a letter

18



Key stage 2 exercise 3
Pupil C - Piece A: a character description

Context: having read the first few chapters of Charlie and the Chocolate Factory (Roald Dahl),
pupils undertook hot-seating activities to explore some of the characters in the book. They

considered the features of an effective character description before writing a profile of a character of
their choice.
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Key stage 2 exercise 3

Pupil C - Piece B: a promotional leaflet

Context: as part of their exploration of Charlie and the Chocolate Factory (Roald Dahl), pupils were
informed that a new chocolate factory was to be opened. They read reviews of local attractions

before designing and writing a leaflet promoting the new factory.

|

' 1 Discover the
magnificently
wonderful, magical
world of chocolate.

As you step into the
world's biggest and
best chocolate
factory immerse
yourselfin the
deliciously
wonderful sights
and smells.

Lose yourself in the
greatest, latest and
top secret
inventions.

The. Rooms

1. The Chocolate room.

The heart of the factory is
where it all happens. Feast
your eyes on the great

. brown river and uncover

how chocolate is made.
2. The Inventing Room.

Whe(e Wonka'’s newest
creations come to life !

3.Meet the fabulous,
inventive Willy Wonka and
the mysterious singing
Oompa Loompas.

4 The Great Glass Lift-

Experience how the children
felt in the lift that can go
anywhere.

20
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Key stage 2 exercise 3

Pupil C - Piece C: a first-person narrative

Context: having read The Land of Neverbelieve (Norman Messenger), pupils were asked to imagine
they had visited the part of the island that most appealed to them. Using pictures from the book as a
guide, they wrote a first-person narrative, describing the scenery and wildlife encountered.
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Key stage 2 exercise 3

Pupil C - Piece D: a non-chronological report

Context: during a visit to Warner Bros. studio, pupils observed how hybrid creatures were created
for films. They later designed their own imaginary creature before writing a non-chronological report
about their creation, drawing on the stimulus text Fantastic Beasts and Where to Find Them (JK
Rowling), clips from the corresponding film and a modelled text about a manticore.
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Key stage 2 exercise 3
Pupil C - Piece E: alegend

Context: pupils explored the legend King Krakus and the Dragon (Janina Domanska). They then
used the structure of the source stimulus to write a story based on their imaginary creature, a town
of their choice and an original hero.
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Key stage 2 exercise 3
Pupil C - Piece F: a letter

Context: as part of their work in geography, pupils learnt about a cocoa-growing co-operative in
Ghana. They explored a case study of life in Mim (a village in rural Ghana), drew inferences about
the lives of local people from a series of pictures and made notes from online interviews. Pupils then
wrote a letter to a friend, informing them about their daily life in Ghana.
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