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Key stage 1 English writing standardisation exercise 3

For the purpose of this standardisation exercise, you should assume that following the
discussion with the teacher during the moderation, you are satisfied that the writing is
independent, including the use of any source material, and that any edits are the pupil’s
own.

Where handwriting seems inconsistent, you should base your judgement on the strongest
piece, and assume that this is validated by further evidence in the pupil’s books.

Where there is no evidence of correct spelling of words from the statutory word lists in the
pupil’'s independent writing, you should assume that the teacher has provided evidence in
the form of spelling tests or writing from across the curriculum.

This exercise does not contain any collections from pupils deemed to have a particular
weakness.

All assessments should be made using the Teacher assessment frameworks at the end of
key stage 1: English writing — working towards the expected standard, working at the
expected standard or working at greater depth. You should not assume that the exercise
includes one collection from each of the standards. Each collection should be judged
individually.

Pupil A

This collection includes:

A) a diary entry

B) a story

C) arecount

D) a non-chronological report

E) a description


https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/740343/2018-19_teacher_assessment_frameworks_at_the_end_of_key_stage_1_WEBHO.pdf

Key stage 1 exercise 3
Pupil A — Piece A: a diary entry

Context: as part of the class topic on fire and ice, pupils listened to different stories set
during the Great Fire of London, including ‘Toby and the Great Fire of London’ (Margaret
Nash). The class created freeze frame drama images from different stages of the fire, and
from their discussions created diary excerpts. Purple pen shows where the pupil edited their
work.
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Key stage 1 exercise 3
Pupil A — Piece B: a story

Context: using ‘Traction Man’ (Mini Grey) as a whole class reading focus and part of a
superheroes topic, pupils wrote their own Traction Man stories. Pupils used different
planning frames and orally rehearsed stories with a partner before the first draft. Finished
tales were shared with the class. Purple pen shows where the pupil edited their work.
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Key stage 1 exercise 3
Pupil A — Piece C: arecount

Context: pupils were asked to write a short recount of a class trip. The writing formed part of
a class display for parents. Some of the writing was sent to the visit venue. The children
discussed sequential words and phrases before starting their writing. The pupil edited their
work with purple pen.
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Key stage 1 exercise 3
Pupil A — Piece D: a non-chronological report

Context: pupils were provided with a selection of topic books to read and were asked to
make notes about Kenya before compiling a class list of questions upon which to base
research. These were used as subheadings to organise ideas. The pupil edited their work
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Key stage 1 exercise 3
Pupil A — Piece E: a description

Context: as part of a class topic on Africa, pupils heard different stories and talked about
the difference in geography between their town and images of Kenya. The pupils selected a
picture and this pupil chose to write their description from a first-person perspective. The
pictures and descriptions were shared with parents in a school assembly. The pupil edited
their work using a purple pen.



Key stage 1 exercise 3
Pupil B

This collection includes:
A) a report

B) a fictional diary entry
C) arecount

D) a description

E) a narrative



Key stage 1 exercise 3
Pupil B — Piece A: areport

Context: as part of the unit based on the story ‘Man on the Moon (a day in the life of Bob)’
(Simon Bartram), the pupils were asked to plan and write their own report based on an
imaginary alien. Before writing, the pupils looked at different examples of reports and what
writing features they included. The pupils were given the headings ‘Habitats’ and ‘Food’ as
well as the line 'Read on to find out more!" and ‘Beware if you meet this alien’.
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Key stage 1 exercise 3
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Key stage 1 exercise 3
Pupil B — Piece B: afictional diary entry

Context: after reading part of the story ‘I'll Take You To Mrs Cole!’ (Nigel Gray), the pupils
were asked to write a diary entry from the character’s viewpoint about how he was feeling at
that point in the story. Before starting, the class carried out hot seating as the character to
help develop writing in role. The pupil was given the sentence ‘What a nightmare!’.
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Key stage 1 exercise 3
Pupil B — Piece C: arecount

Context: after a trip to a local observatory, the pupils looked back through the photographs
and discussed ideas for a recount as part of whole-class work. This pupil's group was
provided with the sequential phrases ‘On Thursday’, ‘When we’ and ‘After that’ to help
organise their ideas.
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Key stage 1 exercise 3
Pupil B — Piece D: a description

Context: following on from the diary entry task, based on the book ‘I'll Take You To Mrs
Cole! (Nigel Gray), more of the story was shared with the pupils. The pupils then used
pictures from the book to write a setting description of Mrs Cole’s house. The pupils’ writing
formed part of a class display.
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Key stage 1 exercise 3
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Key stage 1 exercise 3
Pupil B — Piece E: a narrative

Context: after reading the story ‘Bob and the Moontree Mystery’ (Simon Bartram), pupils
were asked to create their own version of the story based on a planet of their choice.
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Key stage 1 exercise 3
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Key stage 1 exercise 3

Pupil C

This collection includes:

A) a diary entry

B) a story

C) a letter

D) a non-chronological report

E) a recount
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Key stage 1 exercise 3
Pupil C — Piece A: a diary entry

Context: inspired by reading ‘Vlad and the Great Fire of London’ (Kate Cunningham) and
‘The Baker’s Boy and the Great Fire of London’ (Tom and Tony Bradman) along with class
drama, the pupils wrote diaries in the role of a child escaping the fire with their family. The
pupil was familiar with diaries as they were currently reading ‘Tom Gates’ (Liz Pichon).
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Key stage 1 exercise 3
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Key stage 1 exercise 3
Pupil C — Piece B: a story

Context: within the rainforest topic, the pupils explored ‘The Kapok Tree’ (Lynne Cherry).
Pupils developed their planning skills by mapping the tale in various ways and were then
given the challenge to create an alternative version. The pupil chose to write from the
perspective of the tree. This piece continues over 4 pages.
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Key stage 1 exercise 3
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Key stage 1 exercise 3
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Key stage 1 exercise 3
Pupil C — Piece C: a letter

Context: the class were asked to write a letter to Lynne Cherry, author of ‘The Kapok Tree’,
to inform her of their favourite part of the story, and what they had discovered. Some of the
pupils chose to ask questions. The letters were sent to the author.
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Key stage 1 exercise 3
Pupil C — Piece D: a non-chronological report

Context: the class topic of rainforests inspired the children to research different animals. As
well as visiting the school library, some of the children took notes about animals from
watching clips from Steve Backshall's ‘Deadly TV’ series. The final booklets formed part of
a library display which parents and carers were invited to view. This piece continues over 7
pages. Two images of howler monkeys have been removed.

(bt fouded, The bl tomb

26



Key stage 1 exercise 3

| W:sa_ﬁ‘feézﬁm_ﬁmw -_ﬁ‘ﬁ_h@"&{ uw{i"

" %w twfy Wﬂﬁffm

27



28



PRSP

29



Key stage 1 exercise 3
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Key stage 1 exercise 3
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Key stage 1 exercise 3
Pupil C — Piece E: arecount

Context: pupils were asked to produce a short recount based upon a school holiday activity
with an emphasis on describing an event for the reader and adding details to express
feelings.

My AMAZ

&%‘M b tgrmrU/x
- ¥ . - 5mg_m»¢w(

I cram, N\Mh’)m !

33



Key stage 1 exercise 3
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